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 WORD DOCUMENT SEF SECTION A

SELF-EVALUATION FORM (SEF)

Introduction

Welcome to your self-evaluation form

The self-evaluation form (SEF) is designed to:
· assist you in your own self-evaluation, and

· be used as a basis of the inspection of your school.

Please refer to Ofsted's Self-evaluation form guidance before completing or submitting your form. The guidance sets out:

· the purpose of the SEF

· when to complete the form

· how to fill the form in

· structure of the form

· terms and conditions for submitting your SEF to Ofsted.

The full guidance can be accessed as a complete document in the frequently asked questions (FAQs) section of this website.
The information from the guidance on how to complete each question can also be accessed when you fill-in your SEF, by clicking on the ‘Guidance' button, at the top right corner of the questions.

Submitting your SEF - terms and conditions

The completed SEF must be signed off by the governing body or the appropriate authority before it is submitted to Ofsted. This is done by ticking the box on the ‘Submit form' screen which states: ‘Please tick this box to confirm the contents of this form have been approved by the appropriate authority for the school'.

Completing the questions in Section A: self-evaluation

Section A, the evaluative section, is structured in sub-sections that correspond to The Evaluation Schedule used by inspectors. The evaluation schedule sets out what inspectors evaluate; outline guidance; and grade descriptors for every inspection judgment. The grade descriptors and the information on what inspectors evaluate, are replicated within this guidance document, and in your online SEF through the help buttons for each question.
We recommend that schools have a copy of this guidance and The Evaluation Schedule to hand when completing section A of their SEF. The Evaluation Schedule is available on the Ofsted website    (www.ofsted.gov.uk)
Each question starts by asking schools to grade aspects of their work on a four-point scale, as follows:

· Grade 1: Outstanding

· Grade 2: Good

· Grade 3: Satisfactory

· Grade 4: Inadequate
Please refer closely to the grade descriptors and guidance for inspectors when deciding on a grade. Briefly list your major reasons for deciding on this grade and ensure that you reference your judgement to the matters in the relevant grade descriptor. You should include only the minimum amount of detail in support of your judgement; bullet points are quite acceptable. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade. 

It may be helpful to consider the outline guidance for inspectors in The Evaluation Schedule before using the grade descriptors to decide on a judgement. However, you should not attempt to include any detailed analyses of the matters referred to in the guidance. It is sufficient simply to refer to the existence of any such evidence and analysis held elsewhere. The SEF is intended to be a summary of your school's self-evaluation.
Wherever possible, you should support your judgements with carefully chosen evidence which demonstrates the impact of the school's actions on the outcomes for learners.
Please follow the ‘Schools' link in the ‘Forms and guidance' section of the Ofsted website.

PROTECT - SELF-EVALUATION

Sub-section A1: School's context

A1.1 The context in which the school works
The school's context and, particularly, any significant changes in its circumstances since the last inspection

	Please provide information below.

	Regina Coeli Catholic Primary school is a two-form over subscribed primary school located in South Croydon, Surrey.  It is within the provision of the Catholic Archdiocese of Southwark and the London Borough of Croydon.  Its catchment area serves four Catholic Parishes and the intake is 100% Catholic.  This is determined through a consistently applied Admissions Criteria – (see Admission Criteria 2010).  The school has a stable staff and pupil roll.

Regina Coeli School aims to provide a Catholic, Christian setting where the child is loved and feels secure.  The school seeks to build upon the teaching started by parents and through this partnership continues the process of education. The curriculum provides for the development of skills, knowledge, understanding and values.  The child’s natural curiosity and powers of learning are developed and fostered by everyone within the school community.

Pupils come mainly from 10 electoral wards within Croydon and from a wide geographical area based on Catholic parish boundaries.  From the Raise-on-Line 2009 indicates that 44% of pupils come from areas deemed to have significant disadvantage.

School Census Collection (Spring 2010) shows the following characteristics for the school:

Number on Roll: 419 (Males 208 / Females 211)

Ethnic Background: White British 178, Black African 53, Any other white background 34, Any other Asian Background 18, Any other mixed background 16, White & Asian 15, White & Black Caribbean 9, Black Caribbean 8, Any other black background 7, Any other ethnic group 6, White Irish 6, White & Black African 3, Indian 3, Chinese 2, Refused 1 (359)

% of pupils from minority ethnic groups: 45.6% (National 24.5%)

First Language: English 323, Polish 8, Spanish 5, Tamil 5, Italian 4, Portuguese 4, French 2, Akan 1, Ebira 1, Russian 1, Filipino 1, Tagalog 1

Free School Meals: 41 (9.8%)

SEN: 66 (16%)

School Action: 45 (11%)

School Action Plus: 19 (5%)

Statements: 2

Exclusions: None in 2008 / 2009 

Attendance: 94.8% (authorised 4.79%, unauthorised 0.38%)
Despite constant reminders and pressure the authorised rate remains fairly constant and is largely contributed to requests for absence in holiday time.  Each request is judged individually based on % attendance and other relevant issues.
Stability: 97.3% (national 96.7%)

School Deprivation Factor: 0.23 (national 0.24)

Teaching Staff: 19

Education Support Staff 18

Travel to School: Car 313, Walk 59, Bus 33, Car Share 9, Taxi 3, Cycle 2
Attainment on Entry to Foundation Stage
Pupils entered Regina Coeli School in September 2008 from a wide variety of pre-school settings and none.  The school assessed pupils on entry using the Early Learning Goals and Stepping Stones to establish a base-line.  Our data shows that pupils enter the school at or slightly above national averages.  By the time they leave Foundation Stage they have evidenced good progress.   See: Foundation Stage Profile Results, LA Data Pack, E Profile out-turns.

Attainment at the end of Foundation Stage (% of pupils scoring 6 or above) in 2008/2009 in all 13 aspects is 78.3% (see in school analysis, LA Results Analysis Pack 2007-2009)
· % of pupils achieveing 6+ in all PSED aspects = 96.7%

· % of pupils achieving 6+ in all CLL aspects = 80.0%

· % of pupils achieving 6+ in all PSED and CLL = 80%

· % of pupils achieving 6+ in all PSED, all CLL and score of 78+ = 80%

· % of pupils achieving a total score of 78+ points = 100%

· % of pupils achieving 6+ in all Maths aspects = 93.3%

Trends over the past years in FS have shown attainment on entry slightly ahead of LA and national data.  There was a trend dip in 2007/2008 (present Year 2 in 2009/2010) and this, after analysis, has been attributed to the cohort.  However, much improved in-school monitoring, evaluation and the introduction of E Profiles has enabled a secure base-line assessment upon entry and measurement between entry and the end of FS stage – see in-school analysis using e profiles analysis by the FS Leader.
As result of our analysis we have identified certain areas for action and these are clear foci within the FS curriculum:

· Emotional development of girls (93% v 100% with 6 scale points or more)

· Language for Communication & Thinking in boys (90.5% v 96.5% with 6 scale points or more)

· Creative development in boys (90.5% v 100% with 6 scale points or more)
· Development of Linking Sounds & Letters (6.8 average score)
The school is an active member of the Kenley Extended Schools Partnership (10 schools).  This is a cohesive group of schools prioritising support within the principles of the Extended Schools community criteria.

Regina Coeli has the Active Mark Award (2007, 2008 & 2009), the Healthy Schools Award (2009), ECO Bronze Award 2009 and are in the process of re-accreditation for Investors in People (IIP).




Sub-section A2: Outcomes: how well are pupils doing, taking account of any variation?

This section contains seven prime judgements which, taken together, determine the summative judgement: Outcomes for individuals and groups of pupils. The seven judgements are:
· the five Every Child Matters (ECM) outcomes

· pupils' behaviour

· the extent of the pupils' spiritual, moral, social and cultural development.

This section starts with attainment and learning and progress, which are important elements of the first prime judgement: How well do pupils achieve and enjoy their learning?
Inspectors should take account of their evaluation of the Early Years Foundation Stage, the sixth form and boarding provision when making their judgments.
A guide to proportions
The following table is taken from the Guide to Ofsted's house style. It provides a description of numerical proportions when expressed in words.
	Proportion
	Description

	97-100%
	Vast/overwhelming majority or almost all

	80-96%
	Very large majority, most

	65-79%
	Large majority

	51-64%
	Majority

	35-49%
	Minority

	20-34%
	Small minority

	4-19%
	Very small minority, few

	0-3%
	Almost none/very few


Please refer closely to the grade descriptors and guidance for inspectors when deciding on a grade. You should include only the minimum amount of detail in support of your judgement.

A2.1 Pupils' attainment
	
	1
	2
	3
	4

	Grade: Pupils’ Attainment
	
	
	X
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	Foundation Stage
Key Stage 1 analysis of 2009 results

Key Stage 2 analysis of 2009 results




A2.2 The quality of pupils' learning and their progress

	
	1
	2
	3
	4

	Grade: The quality of pupils' learning and their progress
	
	
	X
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	


A2.3 The quality of learning for pupils with special educational needs and/or disabilities and their progress
	
	1
	2
	3
	4

	Grade: The quality of learning for pupils with special educational needs and/or disabilities and their progress
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	


A2.4 Pupils' achievement and the extent to which they enjoy their learning
	
	1
	2
	3
	4

	Grade: Pupils' achievement and the extent to which they enjoy their learning
	
	
	
	


	Please note that this is a summative grade based largely on the grades you have decided upon for attainment, learning and progress and learning and progress for pupils with special educational needs and/or disabilities. You do not need to repeat the information you have provided in those sections. In most cases, you will need to refer only to the grade descriptors for how well do pupils achieve and enjoy their learning and state which one best fits your judgements.

	


A2.5 The extent to which pupils feel safe
	
	1
	2
	3
	4

	Grade: The extent to which pupils feel safe
	
	
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	


A2.6 Pupils’ behavior

	
	1
	2
	3
	4

	Grade: Pupils’ behaviour
	
	
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	


A2.7 The extent to which pupils adopt healthy lifestyles

	
	1
	2
	3
	4

	Grade: The extent to which pupils adopt healthy lifestyles
	
	
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	

	


A2.8 The extent to which pupils contribute to the school and wider community

	
	1
	2
	3
	4

	Grade: The extent to which pupils contribute to the school and wider community
	
	
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	


A2.9 Pupils' attendance

	
	1
	2
	3
	4

	Grade: Pupils' attendance
	
	
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.


A2.10 The extent to which pupils develop workplace and other skills that will contribute to their future economic well-being
	
	1
	2
	3
	4

	Grade: The extent to which pupils develop workplace and other skills that will contribute to their future economic well-being
	
	
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	


A2.11 The extent of pupils’ spiritual, moral, social and cultural development
	
	1
	2
	3
	4

	Grade: The extent of pupils’ spiritual, moral, social and cultural development 
	
	
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	


Sub-section A3: How effective is the provision?
This section is about the quality of the school's provision and the impact this has on outcomes for pupils. Inspectors should take account of their evaluation of the Early Years Foundation Stage, the sixth form and boarding provision when making their judgements.

Please refer closely to the grade descriptors and guidance for inspectors when deciding on a grade. You should include only the minimum amount of detail in support of your judgement.

A3.1 The quality of teaching
	
	1
	2
	3
	4

	Grade: The quality of teaching
	
	
	X
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	During the academic year 2008-2009 15 formal observations were undertaken by the Headteacher and Deputy Headteacher.  The outcomes were:

Outstanding Lessons 2 (13%)

Good Lessons 9 (60%)

Satisfactory Lessons 4 (27%)

There were no unsatisfactory or inadequate lessons observed.

This evidence is taken from comprehensive annual in-house observations, observations from the School Improvement Partner, Section 5 inspectors and as part of performance management.  Following monitoring teachers receive feedback and targets are set to improve further.  Lesson observations are followed up if a satisfactory grade is given.
Ofsted in October 2009 identified inconsistencies in teaching and in particular the progress that pupils made: ‘the quality of teaching is satisfactory overall.  There are some good aspects through the school especially in Reception, Year 1 and Year 2.  In other classes, particularly in Years 3-6, some teaching lacks challenge, especially for more-able pupils, and consequently, they do not securely achieve the higher levels of which they are capable’.
The school takes seriously the comments from the Ofsted inspection and acknowledges that better more rigorous monitoring and support is required to raise the levels of teaching and in doing so the levels of attainment and achievement. Quality teaching ensures that children’s motivation, enjoyment and involvement in learning is maintained throughout the lesson and the school has targets to raise the standards of teaching through the actions below to all at either good or outstanding – see lesson observation notes, coaching notes, progress data, records of work scrutiny’s, standard leaders monitoring.
What have we done about it and what is the impact?

· Since January 2009 we have increased pro-active monitoring across the school.

· A whole school policy is in place and understood by all staff.

· Three types of monitoring are in place – Coaching, ‘Drop-In’ and formal lesson grading.

· Key features and principles of AFL are in place and judgements made against success criteria and progress.

· Standards Leaders are given support and time to visit classes to support teachers in that subject.

· Standards Leaders of core subjects and foundation subjects are developing portfolios exemplifying standards within their subject throughout the school.
· Consistent use of learning objectives shared with the children in all subjects together with success criteria written with and understood by the children ensure that children know what they have to do to improve – see lesson monitoring, planning, pupil books and records of learning.

· Effective questionning by adults and children ensure that misconceptions are quickly identified and relevant teaching points actioned to ensure effective progress through the lesson for all children – see lesson monitoring records, progress data held in school, standard leader monitoring.
· Use of the Interactive Whiteboards and new technology is used to promote and enrich learning.
The school has increased its provision for pupils identified as being gifted or talented in a particular area.  The Manager for Curriculum Access and Learning Support has clearly identified opportunities for the most able children to engage in outside activities e.g. Maths Challenge, One Picture, Regional Quiz, Enterprise Challenges and links with secondary schools in science.


A3.2 The use of assessment to support learning
	
	1
	2
	3
	4

	Grade: The use of assessment to support learning
	
	
	x
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	The Ofsted 2009 highlighted significant gaps in the effective use of assessment to support learning: 

‘Opportunities are frequently missed to provide suitable extension activities to pupils so that they can accelerate their learning at a pace suitable to their needs.  Pupils’ books show that teachers’ marking is positive, praising and corrective but rarely do pupils receive specific feedback focused on how to move their learning further forward.  In addition, pupils are not consistently encouraged to discuss their work with their peers, using self-checking strategies or develop greater independence’.

What have we done about it and what is the impact?
· Teaching is more tailored to the needs of all children, and is based upon a clear and thorough understanding that teachers need to know where pupils are and what they need to do to make good progress.

· AfL principles are in place across the school.  As a result coaching, drop-in informal observations and graded lesson observations focus on key principles of AFL. See lesson observation notes and feedback.
· A new Standards and Assessment Leader has been appointed and as a result assessment systems in the school are more rigorous, able to identify any group at risk of falling behind, and are monitored internally and externally.
· Opportunities for assessment are identified on teacher planning.

· The accuracy of teacher assessment and leveling is ensured through moderation at whole staff meetings and in progress meetings between the class teacher, Headteacher, Deputy Headteacher and Standards and Assessment Leader – see staff meeting minutes, progress meeting records and Standards and Assessment Leader file.
· The school uses ‘Assessment Manager’ to interrogate the data and the outcomes of these evaluations, in terms of individual and cohort progress communicated to the Governor Curriculum Development Committee termly.
· The school is involved in a Croydon LA AfL Coaching Pilot involving 2 senior members of staff.  As a result of this pilot all staff are being ‘upskilled’ in approaches to AfL in the classroom – see AfL Pilot records.

· The school is working hard to ensure that marking and feedback to pupils is of a consistently high standard across the school and it leads to improved attainment – see work scrutiny records, staff meeting records, notes from coached sessions with teachers.

· Pupil target setting for reading, writing and mathematics have been introduced and communicated to parents.

· Further opportunities are being developed for peer marking and pupil self analysis of strengths and areas for further development.

· Pupil tracking sheets in reading, writing and maths help us to monitor progress against both national expectations and pupils’ individual targets.  As a result of regular monitoring we are able to identify and prioritise pupils stalling, falling behind or not making enough progress.
· Standards leaders have begun to compile portfolios of pupils’ assessed work.

The Inclusion Manager meets teachers and parents formally and informally to support children’s learning and parents with children with SEN are involved at all stages.  The good use of IEP’s and BSP’s and annual reviews of children with SEN and provision mapping ensure that the needs of individual pupils are met.  The SENCO is supported by a team of teaching assistants (TA’s) and pupil support assistants (PSA’s ) who take an active teaching role supporting national strategies support mechanisms such as FLS literacy and Wave 2 Springboard maths interventions.

There is a clear and agreed Extended Learning Policy.  Teachers use extended learning effectively to consolidate learning.  Extended learning opportunities and activities are set regularly and increases in volume and frequency as the children progress through the school. 

Interactive whiteboards are in all classes to support teaching and learning.   In November 2009 ICT across the school was deemed by Ofsted: ‘staff and pupils express clear frustration over the lack of opportunity to develop the wider use of ICT across the curriculum.  The ICT suite is cramped and the equipment slow and reliable. Consequently, pupils have limited opportunities to apply important learning skills within a multi-media learning environment’.
What have we done about it and what has been the impact?
· Complete acknowledgement that the status of ICT was poor.

· Commissioned a whole school evaluation report (The Review) on provision, effectiveness and application.

· Established a new relationship with a ‘One Stop Consultant’.

· As a result of ‘The Review’ to agree a proactive approach to remedy the situation by a) re-equipping the ICT Suite into a multi-media, multi purpose room, installing air conditioning, re-positioning the IWB, replacing server, work stations and furniture and allocating 5 netbooks to each Key Stage 2 classroom with wireless access to the curriculum server.

· To agree that these actions would be implemented no later than 1st September 2010.
Teaching promotes equality of opportunity in the ways pupils are encouraged to participate in lessons and in their equal access to the curriculum. Children’s work and success is celebrated through – attractive display, assemblies, reports, awards and conversations with parents.  Children see themselves as successful learners and take pride in their work.
On the basis of on-going assessments which are evaluated and monitored by the School Leadership Team (SLT) various programmes are in place to ensure that effective support is given to accelerate the progress of those pupils who might be falling behind and in danger of not meeting their agreed targets names:

· Early Literacy Strategy (ELS)

· Additional Literacy Strategy (ALS)

· Further Literacy Strategy (FLS)

· Springboard in Maths

· One-to-One Tuition

· Booster Groups in Year 6

The progress of pupils on these programmes is carefully monitored by the Inclusion Manager and the impact assessed on a termly basis.  Impact of programmes has resulted in accelerated progress in literacy and maths. 

Pupils are well supported by the effective use of additional adults.  The school is committed to on-going CPD, all teaching assistants are encouraged to be qualified and during 2008-2010 4 teaching assistants gained NVQ Level 3 qualifications while being employed at the school.

Foundation Stage has a Teaching Assistant (ft) in each class, Year 1 and 2 have the ft equivalent of a TA and all other classes have shared TA’s in the morning sessions.  Additional Teaching Assistant support is in place for pupils identified under SEN or with additional need.

The school fully supports the Induction Training for Parent Support Advisors (PSA’s) and in February 2010 2 TA’s will commence this training in partnership with the Kenley Schools Extended Partnership (KESP).




A3.3 The extent to which the curriculum meets pupils' needs, including, where relevant, through partnerships
	
	1
	2
	3
	4

	Grade: The extent to which the curriculum meets pupils' needs, including, where relevant, through partnerships
	
	x
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	The curriculum has breadth and is balanced, has been adapted to match the needs of all pupils and groups of learners and equips them well for their next stage of learning as shown by their good outcomes. (bsq)Ofsted 2009: ‘The curriculum, boosted by a wide range of stimulating enrichment activities, is good overall.  By moving to a more themed approach to learning there are improved opportunities for cross curricular learning.  For example, the Year 6 residential visit to the Isle of Wight has acted as a stimulating focus for studies involving history, geography, literacy and ICT.  Enrichment activities such as after-school clubs, visitors to the school and links with partner schools bring added colour to pupils’ learning experiences’
The strongest features of the curriculum at Regina Coeli School are:

1. The place of the Gospel values at the heart of the curriculum.

2. The developing breadth and richness of learning experiences

3. The use of visits / visiting groups to enhance the curriculum;

4. An inclusive approach that addresses the needs of all pupils; and, 

5. Attainment & Achievement are recognised and celebrated through class awards and in good work / ACE assemblies. (An Excellent Board is prominent and is an excellent way to model high quality work).
Long, medium and short term planning is satisfactory and detailed and most pupils experience continuity of learning (bsq) see: planning records, lesson observation notes
Almost all say that they are happy with the curriculum and enjoy lessons. (bsq) see: pupil questionnaires in 2008 and 2009
The basic skills have been mapped out in planning and are well developed across the curriculum as shown by pupils’ above average standards in them or strong improvement. (bsq) see: planning records, Subject Leader monitoring
The school collaborates with a wide range of other schools and organisations and these contribute to pupils’ good outcomes. (bsq) – see  Kenley Extended Schools Partnership (and forthcoming Kenley Children’s Centre, Links with Purley Children’s Centre, Thomas More Links, St. Giles links, Whitgift, Croydon Catholic Schools Partnership.

Pupils and parents receive individual targets, based on teacher assessment and projected progress, these are challenging in reading, writing and mathematics.  These are shared with parents in October.
Extra curricular activities have a high take up and are accessed by a high percentage of pupils – see sports club lists

The school is further developing its Creative curriculum by moving to a more themed approach across the school – see staff meeting records, topic theme planning, Creative Curriculum Week planning.  
The use of highly skilled visiting music teachers ensure that a large number of pupils between Year 3 and 6 have the opportunity to learn a musical instrument – piano, brass, flute, violin, strings, clarinet and percussion.  Within school children in year 3 and 4 learn the recorder, guitar classes take place in years 5 & 6 and the school has a strong School Choir of 60 from across years 4, 5 & 6. 

The Headteacher hosts an Annual Report for all parents.  This is effective in updating parents on the progress being made by the school in its priorities and to celebrate significant achievement and success.
Parents are provided with an overview of their child’s intended curriculum and homework schedule at the start of the academic year.  Three times a year (October, January and April) there is a formal opportunity for parents to discuss their child’s progress.  Parents attend pupil/class/school events in good numbers.  Progress Afternoons where the pupils share their work and achievements with their parents take place in November and June.


A3.4 The effectiveness of care, guidance and support
	
	1
	2
	3
	4

	Grade: The effectiveness of care, guidance and support
	
	x
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	Ofsted 2009: ‘The schools’ evident commitment to the care, guidance and support of all pupils is at the heart of its actions.  Within this positive, cohesive community, pastoral care is a clear strength and pupils feel well supported and safe.  Pupils with special educational needs and/or disabilities receive sound support from their teachers.  Teaching assistants work hard to provide effectively for these pupils so that they can achieve as well as their peers.
Children and families are known and greeted as individuals resulting in an effective supportive environment for all; this is evidenced in the quality of verbal daily communication taking place around the school.

The school is fully committed to issues of safeguarding and places great importance on this through it’s commitment to safer recruitment, Child Protection Training (most recently for all staff in February 2010), dedicated CP staff in place and known, maintained single list and all adults working with children (staff, parents and Governors) are subject to Enhanced CRB checks.

The school can point to many examples of where it has helped individual pupils overcome significant barriers to their education through clearly targeted support.  This has resulted in significant improvement in outcomes. (bsq). See: SEN records, pastoral records, CP files, talk to Inclusion Manager.

The school can point to many examples of where it has worked with parents and a range of agencies (Cabrini, CAHMS, Ed Psychologist, Speech and Language Units, Barnardo’s and Govt offer of free laptops to low earning families) which have helped pupils overcome significant barriers to their education and in particular supported them both pastorally and emotionally. This has resulted in significant improvement in outcomes. (bsq). See: SEN records, pastoral records, CP files, talk to Inclusion Manager.

Good quality advice and guidance are provided consistently, enabling pupils to make confident and well informed choices about their future (bsq)

The school has a very effective exclusion provision, which successfully supports and reintegrates learners back into mainstream lessons.

The school’s liaison, contacts, information gathering and support for pupils joining and leaving is extremely thorough and as a result pupils’ transition is an effective contributor to their successful outcomes and well being. (bsq).

The school has good procedures for promoting attendance and follows up on absences regularly.  Attendance is average compared to similar schools.  We still have an issue with requests to be absent from school for family holidays in term time.  These requests are carefully monitored and only approved if attendance and all other indicators meet a high threshold.  See: attendance records, talk to school administrator.
Parents and pupils say the school’s provision of information, guidance and support is good. (bsq) see: parent questionnaire responses in 2008 & 2009.

· Good induction arrangements for entry into Foundation Stage

· Good transition arrangements from Year 6 to Year 7

· New transition arrangements between Year 2 & Year 3.

· End of Year transition meeting between present and new teacher.  Transfer of key information.


Sub-section A4: How effective are leadership and management?

This section is about the effectiveness of significant elements of the school’s leadership and management. This includes the leadership and management of the Early Years Foundation Stage, the sixth form and boarding provision.

The key judgement is the effectiveness of leadership and management in embedding ambition and driving improvement. It captures the effectiveness of leadership and management at all levels. It is not derived by amalgamating all the other grades but inspectors will need to assess their significance before initializing the judgement.
The judgement the effectiveness of leadership and management in embedding ambition and driving improvement is a determining factor in making the judgement about the school’s capacity for sustained improvement.
Please refer closely to the grade descriptors and guidance for inspectors when deciding on a grade. You should include only the minimum amount of detail in support of your judgement.
A4.1 The effectiveness of leadership and management in embedding ambition and driving improvement
	
	1
	2
	3
	4

	Grade: The effectiveness of leadership and management in embedding ambition and driving improvement
	
	
	X
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	Ofsted 2009: ‘The headteacher and deputy headteacher provide secure leadership that is greatly valued by parents, pupils and staff.  The key focus on providing good standards of care and safeguarding, alongside developing pupils’ spiritual and moral compass, is well recognised.  The monitoring of teaching and learning lacks some rigour and precision and, consequently, standards and achievement have been allowed to slip in recent times.  Middle leaders are committed and enthusiastic but their involvement in evaluation activities, such as lesson observations and assessing progress by looking at pupils’ work, are underdeveloped.’ 
The Leadership Team (HT and DHT) recognise that not enough monitoring, ‘holding staff to account’ and placing too much trust in leaders to lead, without appropriate accountability, was a fair picture based on the Ofsted evidence in 2009.  However, many key changes were already agreed and in place prior to Ofsted but there was not enough evidence to show it being fully embedded.

· Clear direction for improvement is well embedded because all outcomes are at least satisfactory (bsq)

· A clear vision is shared by all staff and is leading to good achievement and other outcomes or strong and sustained improvement.  The leadership of the school is successfully focused on raising standards and achievement.  They have created a common sense of purpose among staff (bsq)

· Most leaders have an understanding of the school’s main strengths and weaknesses and strategies are maintaining satisfactory outcomes or beginning to show good improvement in those areas not yet fully developed or embedded. (bsq) see: School Improvement Plan
· A sense of self-belief and high morale permeates the school community and there is a strong sense of purpose (bsq)

· Monitoring, analysis and challenge are focused.  As a result, the quality of teaching and/or significant are satisfactory and improving (bsq). See; lesson observation notes, coaching notes
· Challenging targets are set for all pupils from Years 1 – Year 6 using Fischer Family Trust data and in-school progress predictions and these are communicated to parents at the start of the school year and reviewed at each parent consultation and the termly progress meetings between HT and DHT and staff member – see progress meeting records, class target sheets and HT data.
· Pupils are not fully aware of their targets for improvement, they are not as effectively used and as a result not enough progress is made by pupils in lessons and in particular the more able.

· Systems for monitoring the progress of learners over time are more embedded and so outcomes for learners overall are improving and can be validated. See: progress mtg notes, teacher assessments, moderation judgements.
· Progress for all groups of pupils is tracked, benchmarked and interventions evaluated for effectiveness.  All pupils and parents are becoming more aware of their targets which are suitably challenging.  They are effectively used and so their attainment is at least average or improving and pupils are making the progress expected of them: see intervention progress notes, progress mtg notes

· Systems for senior leaders to hold middle leaders to accountability were unclear and, at times, inconsistently applied.  Where this occurred standards leaders did not know what was expected of them.  As a result of internal monitoring changes have been made that have led to greater consistency of approach, more rigorous and regular monitoring and regular conversations of progress towards targets.  See: Self Review for Standards Leaders, standard leader’s records, governor records.

An additional outcome of opportunities for all staff to lead and manage has seen a number of staff progress to leadership posts outside the school in the past 3 years (2 to headship).
Leaders, at all levels, are engaged in continuing professional development which is focused upon making a positive impact on children’s outcomes; this effective provision of staff training ensures that a clear focus on raising standards is maintained and that staff morale and self belief in the effectiveness of the school is high: see records of CPD, AfL Project, Coaching Model, National Strategies Training, Business Manager Training, higher degree level training and support of staff – FS Leader and Extended Schools Partnership Manager.


A4.2 The leadership and management of teaching and learning
	
	1
	2
	3
	4

	Grade: The leadership and management of teaching and learning
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	· Leaders and managers are now successfully having a good impact on teaching and learning as shown by maintaining solidly good teaching overall or a very clear improvement from satisfactory to good as a result of regular observations of different types. See lesson observation notes, coaching notes, AfL project, standard leader’s notes on observations.
· The school community is focused on a shared purpose to continually improve outcomes for all pupils for whom ambitious targets are set. See school targets, Ofsted Report 2009, 
· More rigorous monitoring of teaching and assessment is being undertaken.  As a result of this strengthened action teachers and support staff better understand the expectations, what good teaching and learning looks like, concentrate on pupil progress within lessons and ensure that the learning intention is regularly measured against the stated success criteria for lessons. See: lesson observations notes and in particular the points for further development, teacher annotated planning, work scrutiny records, moderation notes, Standard Leaders Action Plans.
· Performance Management Objectives focus upon key areas for development for the school.  See: PM Objectives for 2009/2010
During the academic year 2008-2009 15 formal observations were undertaken by the Headteacher and Deputy Headteacher.  The outcomes were:

Outstanding Lessons 2 (13%)

Good Lessons 9 (60%)

Satisfactory Lessons 4 (27%)

There were no unsatisfactory or inadequate lessons observed.


A4.3 The effectiveness of the governing body in challenging and supporting the school so that weaknesses are tackled decisively and statutory responsibilities met
	
	1
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	3
	4

	Grade: The effectiveness of the governing body in challenging and supporting the school so that weaknesses are tackled decisively and statutory responsibilities met
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	· The Governing Body is influential in shaping the strategic direction of the school and so bringing about the necessary improvements.  Governors have clear systems for seeking the views of parents and act quickly on issues.  They ensure compliance with statutory requirements see: Governor Minutes, parent questionnaires
‘Governors are informed, very knowledgeable and confident in holding the school’s leadership to account.  They are clearly determined to take an even more rigorous stance in ensuring that recent fluctuations in the standards achieved and the progress that pupils make will continue to be addressed through the rigorous implementation of the recently agreed action plan’ – Ofsted 2009 
· Governors play a substantial part in monitoring and evaluation and they know the strengths and areas for development of the school accurately.
· Each curriculum are has at least one linked governor who works alongside the subject leader and takes an overview of the subject.
· There are regular governor visits to the school to enable them to have a clear view of the school’s strengths and areas for further development.  See: Governor Day Agendas and notes, attendance at school and PAF events
· The work of the Curriculum Development Committee (CDC) has contributed greatly towards the development and shared ownership as evidence on the School Development Plan.  Pupil progress data is discussed termly by CDC who report to the GB; this ensures that all Governors have a clear understanding of trends, patterns, groups within the school and key areas for development leading to better outcomes.
· The Governor’s Finance and Premises Committee has a high level of competence and the school expects to receive the FMSiS Standard in March 2010.
· A termly report from the Headteacher ensures that the GB has an accurate picture of performance in all areas of the school.   Feedback from Governors agrees with this view. See; HT Reports to Governors
· The GB has established a good and constructive relationship with the School Improvement Partner (SIP) and this relationship is open, honest and challenging.  As a result the GB and HT feel supported and appropriately challenged.


A4.4 The effectiveness of the school's engagement with parents and carers
	
	1
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	Grade: The effectiveness of the school's engagement with parents and carers
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	· Most parents and carers say the school has a highly positive relationship with groups and acts upon issues raised. See; questionnaire responses, Ofsted Report 2009 
· The school has a range of highly effective strategies for actively seeking out the views of hard to reach parents and carers or those of vulnerable groups and this is having a highly positive impact shown by good outcomes for particular individuals or groups and very good outcomes for some as a result of actions taken.

· The school has an effective range of strategies to successfully involve a significant number of parents and carers in supporting their children’s learning or well-being and contributing to improved outcomes. See; Parent Consultation records, Annual Reports, materials for parents to support learning, questionnaire responses

· The majority of parents and carers say they are well informed about all aspects of pupils’ achievements, well-being and development.  The school helps parents and carers to support their children’s learning in many ways.  See: Extended Learning Policy (Homework), Annual Reports, Progress Afternoons
· The school communicates with parents through a Weekly School Newsletter and through its web site. See: School Newsletters, questionnaires, reports

· Three formal opportunities are held to discuss pupil progress, 2 informal Progress Afternoons and an Annual Report to Parents.
· Well attended Headteacher Annual Report Evening, held in September and curriculum Information Evenings e.g. Maths and EPR

· There is a clear School Complaints Procedures published on school website.

· Senior staff are available at the beginning and end of each day to ensure that issues are dealt with quickly.

· Feedback from parents tells us that the strategies in place to engage parents and carers are welcomed, valued and effective in ensuring that their child is happy at school and that they are helped to be able to more effectively support them academically, spiritually and emotionally as a result of the school’s actions. See; questionnaire responses, parent letters, comments on Annual Reports


A4.5 The effectiveness of partnerships in promoting learning and well-being
	
	1
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	Grade: The effectiveness of partnerships in promoting learning and well-being
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	Ofsted 2009: ‘Strong partnerships with local schools, parents and external agencies support pupils’ learning and personal development.  The school reaches out well to other communities but it has yet to evaluate the impact of this work on promoting community cohesion both locally and beyond’

A range of partnership activities, make a strong contribution to at least good, and often good, achievement and well being for pupils, groups and individuals (bsq)

Partnership activity provides good value for money because it contributes to improved and generally good outcomes for pupils in aspects which the school alone could not make (bsq)

· Regina Coeli is an active partner within the Kenley Schools Extended Partnership (KESP) of schools made up of 10 schools within the Kenley area.  As a result of this involvement decisions are made that support pupils and families through the development of extended schools facilities e.g. holiday clubs, training of Parent Support Advisors (PSA), pastoral services – see KESP minutes and action plans

· Regina Coeli is also an active partner within the Croydon Catholic Primary Schools Partnership of schools made up of the 11 Catholic schools within the Deanery of Croydon.  As part of this partnership Standards Leaders meet regularly to work together to plan and seek ways to improve both provision and teaching.
What else?

The school judges these partnerships to be good value for money as:

1. They provide additional income for the school that enhances provision.

2. They provide development opportunities for individual members of staff

3. Learning opportunities for staff have a significant impact on pupil progress.




A4.6 The effectiveness with which the school promotes equal opportunity and tackles discrimination
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	Grade: The effectiveness with which the school promotes equal opportunity and tackles discrimination
	
	
	x
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	Equality of opportunity is promoted and discrimination is tackled so that all significant groups of learners reach their potential (bsq)

Equality of opportunity is promoted and discrimination is challenged and so pupils are developing understanding about differences, are valuing diverse experiences, and the school is making provision which strongly challenges and has mostly eliminated discrimination (bsq)

· The school takes its duty to address areas of inequality seriously see: Gender Equality Policy, Disability Equality, Race Equality Scheme.

· Provision is in place, across the school, to address the performance of all groups see: Assessment Manager data

· Individuals who may be at risk of underachieving are identified and specific intervention put in place to close the gap.  This is effective as children make good progress as a result of this intervention see: booster groups, one-to-one tuition, AFL, EAL, FLS and Springboard.

· Through the religious character of our school emphasis is placed on the promotion of respect for the individual and the development of an understanding of different cultures and religions.

· The school believes itself to be fully inclusive and is seeking the Inclusion Mark during 2010.

· Children are very aware of the role they play in the identification of racist, discriminatory or bullying incidents, and are swift to involve the advice and support of an adult.  Such incidents are rare, but are carefully investigated and appropriate action taken.  See- Headteacher for specific examples, termly LA returns.


A4.7 The effectiveness of safeguarding procedures
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	Grade: The effectiveness of safeguarding procedures
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	Ofsted 2009: ‘Effective and robust steps are taken to ensure pupils are safe’.

Safeguarding procedures are robust and meet statutory requirement (bsq)

The school’s single central record meets statutory guidance.  CRB (enhanced) checks are renewed every 3 years.  Policies, strategies and procedures to ensure the safeguarding are extremely thorough, well understood by all and contribute well to pupils’ good safety at all times and are regularly monitored and reviewed (bsq) 

All staff have received suitable CP training.  There is an identified designated CP person with others fully trained whose training is updated in accordance with requirements.   Systems for identifying CP issues and taking action are extremely thorough as shown by well documented CP records and case studies of successful intervention (bsq)

The systems for identifying pupils at risk are highly effective and the school is pro-active in building effective links with key agencies to reduce the risk to vulnerable pupils (bsq)

· Single central record is maintained rigorously and regularly reviewed.

· Strict adherence to safer recruitment is made possible through the number of people who have been on training; that ensures that recruitment panels have an appropriate number of trained people on them. See: interview panel structures
· Children are encouraged to adopt safe practices in and out of school through teaching sessions including Internet safety, and talks from the local police on ‘stranger danger’.  This is effective as children will report concerns they have to a parent (who then tells us) or to a member of staff.
· Accident reporting is robust – parents are informed by telephone and a note at the end of the day if a pupil experiences a head injury.  For other injuries the parents receive a note.
· There are 4 qualified First Aiders at Work who receive regular updates and briefings.
· Children with recognized ailments (e.g. asthma, nut allergies, Cystic Fibrosis) are clearly identified within school, staff made aware of strategies and kept informed.
· The installation of electronic gates and regular assessments on site security, and in particular entry points, ensures that pupils are safe on site and access strictly controlled.
· Annual maintenance of play and safety equipment is undertaken.
· Internet policies are in place, and regularly shared with stakeholders, and help ensure safe practices on the computer and Internet.
· Risk assessments are carried out and reviewed annually.
See: evidence from accident book, discussion with pupils and parents, CP procedures, links with agencies, H & S reviews, risk assessments, lesson observations.


A4.8 The effectiveness with which the school promotes community cohesion
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	Grade: The effectiveness with which the school promotes community cohesion
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	Analysis of religious, socio-economic and ethnic characteristics
· Clear analysis undertaken of characteristics of the school – see annual census reports, HT Reports to Governors

· Governing Body has a clear understanding and view of the specific, unique characteristic of the school – both within our locality and within the national context – see GB Minutes (admission minutes, religious summary, PLASC updates, socio economic features)

· School is developing its awareness of under represented groups to ensure good provision and progress – EAL/EMA.
· The school is active in its outreach work to others – see ????

· Families are highly involved in the life of the school.  

· Links between the staff and other local schools are extremely strong and the expertise of staff is shared at all levels – see subject leader mtgs within clusters, LA groups, St Giles, Thomas More, Whitgift
· The GB is very supportive of outreach projects and the sharing of resources to the local community – see Lettings Records, school choir 

· The school raises money for local, national and international causes – see fund raising records
· Good home / school / parish links exist but could be further developed.

· Within school there is an exclusive and welcoming ethos where every individual is valued and their strengths celebrated.  The school welcomes many visitors from the local and other communities to share their experiences.

· Good communication is provided through weekly newsletters and via the text alert system.  These methods of informing are greatly valued by parents see – Parent Questionnaire responses
· The school organizes and hosts events within the area at which other schools attend – X Country Championships, Catholic In-Service Day for 12 schools.

MORE ADDITIONS REQUIRED HERE – From SEF 48 etc




A4.9 The effectiveness with which the school deploys resources to achieve value for money
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	Grade: The effectiveness with which the school deploys resources to achieve value for money
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	Ofsted 2009: ‘Although some aspects of leadership and management of teaching are underdeveloped in terms of the frequency of lesson observations, the senior leadership, ably supported by the strong GB, is rigorously and effectively addressing areas for improvement.  Taking into account such decisive action and the leadership’s good track record, the school has a good capacity for sustained improvement’

The school grade of 3 for effectiveness with which the school deploys resources to achieve value for money, allocated by Ofsted in 2009, is, in our view, an unfair picture of our school.  Our real evidence within school demonstrates that we do offer good value for money but we equally acknowledge there is more work to be done to ensure that progress is firmly embedded.

Outcomes for individuals and groups are good.  There are no major shortcomings evident in the use or management of resources (bsq)

Deployment of resources to achieve value for money is good.  Resources are well used, including any extended services, to improve outcomes (bsq)

Most parents, carers and/or pupils say that pupils’ learning is well resourced and promotes good outcomes (bsq)

· The School Integrated Development Plan (SIDP) is aligned with the budget; this ensures that development priorities for pupil progress are able to take place; this has been effective as targeted groups have made a good level of progress and the differentials in achievement are narrowing.

· The learning environment is bright and enlightened – well organized and welcoming – see SIP Records, Creative Curriculum Journey, teacher planning.

· There has been a clear focus on narrowing achievement differentials for underachieving groups which has been made effective through the deployment of experienced, highly trained professionals – see data analysis for specific groups, intervention programmes, Inclusion Manager records.

· The majority of pupils achieve well, make good progress and usually exceed local and national standards.

· The school is just about to achieve FMSiS accreditation and the most recent external audit of the schools accounts confirm strong and effective financial management.

· The school premises are well used by both pupils and the local community.

· The buildings and outdoor environment have been significantly enhanced through the ‘Outdoor Learning Project’ in 2008 and are maintained to a high standard.  As a result of this provision is much improved and well used by pupils see – Pupil responses
· Staff are effectively deployed within the school and have opportunities to develop through liaison with and support of other schools.
· There is a high level of pupil support assistants that are effective in supporting the progress of pupils – see PM records for TA, lesson observation records
· Money raised by the Parent and Friend Association (PAF) has been prioritised to improve the Outdoor Learning Project for the children in 2007-2009.  For 2009/2010 monies have been prioritised to enhancing ICT provision and effective teaching.




Sub-section A5: How effective is the Early Years Foundation Stage?

The key judgements in the table below are common to inspections of the Early Years Foundation Stage whether in early years settings or in schools.

The four judgements are:
	Outcomes for children in the Early Years Foundation Stage

	The quality of provision in the Early Years Foundation Stage

	The effectiveness of leadership and management of the Early Years Foundation Stage

	Overall effectiveness: how well the setting/school meets the needs of children in the Early

Years Foundation Stage


Throughout this section, the phrases in italics link to the themes and commitments which underpin the Early Years Foundation Stage.
Please refer closely to the grade descriptors and guidance for inspectors when deciding on a grade. You should include only the minimum amount of detail in support of your judgement.

A5.1 Outcomes for children in the Early Years Foundation Stage
	
	1
	2
	3
	4

	Grade: Outcomes for children in the Early Years Foundation Stage
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	Overall progress made by children in the EYFS is good.  No children make inadequate progress and some make progress that is very good (bsq)

Nearly all children are eager to attend, are very engaged with their tasks and respond to challenges with enthusiasm (bsq).

Most children are developing a good awareness and understanding of how to stay safe (bsq)

Most children are developing a good awareness and understanding of how to be healthy (bsq)

Children from different backgrounds and cultures work and play in harmony.  They often share responsibility for decisions about routines.  Most children demonstrate a willingness to keep themselves and others safe through good behaviour (bsq)

Attainment on Entry to Foundation Stage
Pupils entered Regina Coeli School in September 2008 from a wide variety of pre-school settings and none.  The school assessed pupils on entry using the Early Learning Goals and Stepping Stones to establish a base-line.  Our data shows that pupils enter the school at or slightly above national averages.  By the time they leave Foundation Stage they have evidenced good progress.   See: Foundation Stage Profile Results, LA Data Pack, E Profile out-turns.

Attainment at the end of Foundation Stage (% of pupils scoring 6 or above) in 2008/2009 in all 13 aspects is 78.3% (see in school analysis, LA Results Analysis Pack 2007-2009)
· % of pupils achieveing 6+ in all PSED aspects = 96.7%

· % of pupils achieving 6+ in all CLL aspects = 80.0%

· % of pupils achieving 6+ in all PSED and CLL = 80%

· % of pupils achieving 6+ in all PSED, all CLL and score of 78+ = 80%

· % of pupils achieving a total score of 78+ points = 100%

· % of pupils achieving 6+ in all Maths aspects = 93.3%

Trends over the past years in FS have shown attainment on entry slightly ahead of LA and national data.  There was a trend dip in 2007/2008 (present Year 2 in 2009/2010) and this, after analysis, has been attributed to the cohort.  However, much improved in-school monitoring, evaluation and the introduction of E Profiles has enabled a secure base-line assessment upon entry and measurement between entry and the end of FS stage – see in-school analysis using e profiles analysis by the FS Leader.
As result of our analysis we have identified certain areas for action and these are clear foci within the FS curriculum:

· Emotional development of girls (93% v 100% with 6 scale points or more)

· Language for Communication & Thinking in boys (90.5% v 96.5% with 6 scale points or more)

· Creative development in boys (90.5% v 100% with 6 scale points or more)
· Development of Linking Sounds & Letters (6.8 average score)
· Attendance and behaviour is very good.

· Parental feedback is very positive – see: Annual Reports, Induction Questionnaire Feedback
· Children make healthy choices in their lunches and snacks, and the older children can effectively explain why this is important – see Records of Achievement, lesson observations

· Children are active explorers in a rapidly exciting and improving area: they ask questions freely, test their ideas and collaborate together – see planning files, FS Profile judgements, e profiling



A5.2 The quality of provision in the Early Years Foundation Stage
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	Grade: The quality of provision in the Early Years Foundation Stage
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	The quality of teaching is good.  Most children make progress that is at least satisfactory and some make exceptional progress (bsq)

High quality planning and effective partnerships ensure that every child is suitably challenged (bsq)

· There are effective arrangements for the induction into the school and these arrangements are greatly valued by parents and it contributes significantly to the rapid way in which children settle.
· The quality of teaching is high which impacts upon the high pupil outcomes for children in the EYFS – see lesson observation data.
· The FS is well resourced; the outdoor environment continues to be developed to extended learning opportunities for all pupils.

· High quality provision is grounded in effective assessment and observation of children’s learning – see EYFS records, teacher planning, assessment frameworks and annotated planning.
· Additional needs are provided for by the use of internal and outside agencies and extra staffing following the early identification (EAL / SALT etc)
· Play based provision engages children effectively, and provides a wide range of opportunities for them to develop their skills – see teacher planning.
· Space – inside and outside is effectively organised to ensure that children can learn through independent active play based learning and through adult led activities.
· Policies and practices are in place to ensure the welfare of each pupil is paramount.

· All staff have a clear effective understanding of safeguarding and ensure their practice is underpinned by a thorough understanding – see CP records, where appropriate, CP training records.

· Spread of infection is reduced through the effective procedures when children are ill – see Norovirus action, First Aid Procedures, School Newsletter insertions on sickness and absence.


A5.3 The effectiveness of leadership and management of the Early Years Foundation Stage
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	Grade: The effectiveness of leadership and management of the Early Years Foundation Stage
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	Ofsted 2009: ‘The new Early Years Foundation Co-Coordinator shows strong and ambitious leadership.  She has had a considerable impact in her first year and leads her team well’
The FS Leader has good vision and it is well communicated.  There is a common sense of purpose amongst adults who work well together (bsq)

Self-evaluation takes into account the views of children, parents/carers and other interested parties.  It is effective in identifying strengths and weaknesses of the provision.  As a result children’s achievement has improved as has the quality of provision (bsq)

Parents are often consulted.  The school provides good advice and guidance for parents/carers (bsq)

The school’s EYFS work with other agencies to provide ‘joined up’ services for children and their families is good and improving (bsq)

Resources are well deployed, including any extended services, to improve outcomes for children (bsq) 
· Changes in staff have resulted in the appointment of a new effective Foundation Stage Leader from September 2008.

· Outcomes are closely monitored by the leadership team and the assessment leader.

· Appropriate training has been undertaken by EYFS team.

· Appropriate Paediatric Training and qualification has taken place in 2008/2009 for FS staff. 

· Results reflect the inclusiveness of the provision.

· Strong partnership with parents and carers contributes effectively to children’s well being and achievements – see transition policy and arrangements, questionnaire responses.

· Effective safeguarding policies and procedures ensure that all children are kept safe in school and on school trips – see Risk Assessments, single central record
· Qualifications of all staff are checked and evidence stored in the Single Central Record which is updated as appropriate.

· Clear priorities and drive for improvement is consistent and persistent and can be evidenced through the progress made in children’s outcomes to date, areas for development are chosen through analysis of pupil need and past outcomes – see SIDP
· Individual learners are tracked daily, and areas for developments are targeted in the weekly planning – see class teacher files and records.

· Robust steps are taken to safeguard children (bsq)


A5.4 Overall effectiveness: how well does the setting/school meet the needs of children in the Early Years Foundation Stage?
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	Grade: Overall effectiveness: how well does the setting/school meet the needs of children in the Early Years Foundation Stage?
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	· This is a significantly improved setting from the Ofsted Report of 2006 where all pupils now make good progress from their relative starting points.

· The planning is fully inclusive and provides carefully identified and targeted learning for all children which enables them to make good progress leading to very good outcomes.

· There has been a considerable level of improvement, in both outcome and provision, since November 2006 and particularly since September 2008 with the appointment of a very good FS Leader.

· A clear consistent and determined focus on raising outcomes for children in EYFS is beginning to have an impact on the outcomes for Key Stage 1 – see expected outcomes for children now in Year 2 who came through the school’s Early Years Foundation Stage.




Sub-section A8: Summative judgements

This final section draws together all the evidence and judgements made in the preceding sections of the evaluation schedule. The judgement for Outcomes for individuals and groups of pupils reflects how well the pupils are doing across all of the outcomes. The judgement for The school's capacity for sustained improvement reflects the effectiveness of leadership and management in securing improvement in the past and ensuring the school will continue to make progress. 


These two judgements, alongside the judgements for each aspect of the quality of provision, inform the judgement Overall effectiveness.
Please refer closely to the grade descriptors and guidance for inspectors when deciding on a grade. You should include only the minimum amount of detail in support of your judgement.

A8.1 Outcomes for individuals and groups of pupils
	
	1
	2
	3
	4

	Grade: Outcomes for individuals and groups of pupils
	
	
	X
	


	Please note that this is a summative grade based largely on the grades you have decided upon for the separate outcomes. You do not need to repeat the information you have provided in those sections. In most cases, you will need to refer only to the grade descriptors for Outcomes for individuals and groups of pupils and state which one best fits your judgments.

	Ofsted 2009: Regina Coeli School provides a satisfactory education for all its pupils.  As one parent commented, mirroring the views of many others, ‘It is a very happy school with a great ethos’.  It has some noteworthy strengths including an effective and ever improving Early Years Foundation Stage, a good curriculum that brings enrichment to all pupils, and systems of pastoral care that contribute well to pupils’ personal development and learning. Pupils’ good attendance reflects their clear enjoyment of school.  Their good behaviour and their positive attitudes are underpinned by the school’s success in instilling strong spiritual, moral, social and cultural appreciation’

· Achievement is broadly good across the school.  However more work is required to improve the progress of pupils, and in particular the more able pupils.
· The extent to which pupils feel safe is good.
· Pupil behaviour is good with many outstanding features.
· Pupils understand and take a very responsible adoption of a healthy lifestyle.
· There is a strong level of participation by pupils both within the school and the wider community.
· Pupils participate well and are increasing their knowledge and understanding of economic wellbeing.
· Pupils Spiritual, Moral, Social and Cultural development is good to outstanding.



A8.2 The school’s capacity for sustained improvement
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	Grade: The school’s capacity for sustained improvement
	
	X
	
	


	Briefly list your major reasons for deciding on this grade. If you judge that the school is close to a grade boundary, briefly say why you did not select the other grade.

	Ofsted 2009: ‘Although some aspects of leadership and management of teaching are underdeveloped in terms of the frequency of lesson observations, the senior leadership, ably supported by the strong GB, is rigorously and effectively addressing areas for improvement.  Taking into account such decisive action and the leadership’s good track record, the school has a good capacity for sustained improvement’
· Outcomes for children in Foundation Stage and KS 1 have improved and continue to improve and continue to be above both local and national averages. This is due to better moderation and assessment of progress – see FS outcomes and KS 1 results in 2008 7 2009.
· Outcomes for pupils at the end of Key Stage 2 dipped significantly in July 2009.  This has been fully analyzed and a very clear action plan put in place – see Section 3 & 4.  The school has a consistent record of accurate target setting (except 2008 which was a cohort/marking issue) and outcomes at the end of KS 2 closely matched between targets set, test outcomes and teacher assessment levels.

· Clear effective actions to address identified areas highlighted through school reviews – external SIP reports.  The outcomes and their impact can now be seen throughout the school.

· Progression planning is now fully embedded throughout the school – staff at all levels have professional development and support which facilitates their improvement as leaders of learning and which improve their ability to deliver learning for children which affect pupil progress and outcomes – see CPD records, coaching model notes, SIP Reports.
· The school has made good progress over the past 2 years in establishing an effective school ethos in which every individual has their skills and talents valued – this is an inclusive school.
· Better monitoring and evaluation of teaching and learning has resulted in a higher level of staff confidence leading to higher levels of consistent good teaching.

· At all levels of leadership and management there is a clear understanding of the school’s areas of strength and areas for development.



A8.3 Overall effectiveness: how good is the school?
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	Grade: Overall effectiveness: how good is the school?
	
	     X
	
	


	Please note that this is a summative grade based largely on the grades you have decided upon for Outcomes for individuals and groups of pupils, capacity for sustained improvement and in how effective is the provision. You do not need to repeat the information you have provided in those or other sections. In most cases, you will need to refer only to the grade descriptors for overall effectiveness and state which one best fits your judgments.

	We believe that the outcomes from the Ofsted inspection does not adequately reflect how good Regina Coeli School is but we do accept that there are areas of importance yet to be fully embedded.  Some of the outcome judgements from Ofsted are at odds with our SIP judgements and we wish to demonstrate to all, in future visits, that we have acted on issues and that as a result we are truly GOOD!

Outcomes for individuals and groups of children = largely good

The school meets the needs of the vast majority of pupils.

Capacity for sustained improvement = good

Majority of judgements in provision = good



A8.4 Important actions for the school
	Briefly list the most important actions the school needs to take to sustain outstanding overall

effectiveness or to make significant improvement

Please provide information below

	As a result of Ofsted 2009 the following actions are agreed:

Ensure that the monitoring of teaching and learning is rigorous and robust by

· frequent, at least termly, lesson observations undertaken by leaders at all levels

· more closely tracking the progress of pupils so that teachers’ day-to-day planning and assessments are better tuned to pupils’ learning needs.

Increase the level of challenge in lessons for all pupils and, especially, the more able by:

· ensuring assessment data are used effectively in teachers’ planning so that lesson activities are well 

adapted for the range of abilities present and provide high levels of challenge for all pupils, especially the more able.

Develop rigorous and effective strategies to support pupils’ learning by:

· setting pupils clear short and medium term targets that help them to take the next step in their learning

       with greater confidence and independence

· monitoring and improving the quality of teachers’ marking in order that pupils receive accurate and

meaningful feedback on their learning and receive clear guidance on what they must do to improve further.

In addition the school has agreed to:

Address the issues around whole school ICT development and its E Vision

1. Upgrade the ICT Suite

2. Produce an E Vision for the school

3. Ensure appropriate and reliable hardware and software across the school.

4. Imbed the new MLE 

Community Cohesion is further developed with targeted in the following areas:

1. School to appoint a fixed term TLR 2a to lead on development of Community Cohesion Vision – working in partnership with the Inclusion Manager and nominated member of the Governing Body.

2. School needs to link with more outside agencies and activities.

3. School needs to develop links with a wider range of religious establishments and Churches.
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